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THTRG2UCTION

ensation of a survey re
2 s s toward Busing, r
in Berkeley Eilemenzary Schools" submitted in 0g
sultant for the loczl ESEA Title o . Because zf tre
favorable nature of the findings, there is a risk tha: a summary will appsar
to gloss over the Tey negative responses. For this reason, interested
bersons, and partvicularly those involved in formatior of distriet pclicy,
are urged to consult the full reoort.
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In the long run, the ESEA Title T project is expected to reduce +h

m

achievement differential between target and nen-target pupils by raising
the achievement levels of pupils in the target area, and over a period ot
time project activities must largely be judged by their success in zttain-
ing this goeal, However, the evaiuation consultant and other concerned
scnool district personnel assumed that achievement test data collectad =z
the end of the initial four-month project period could not be expected Iz
reflect the impact of project activities, not only because of the short-

2 -1 a

ness of the project period but also because of the lack of comparat
e-test data,

As evidence of the initial educational disadvantage of target-zrez
ren, perhaps reduced to some small extent by the activities of %he

t period, we may cite the mean reading scores achieved by target er
on-target first and seccnd grade pupils in the May, 1966, testing.

These tests were adninistered for the first time in lay, 1966, so thnat
No comparison data zre available from earlier vears. The contrastin

mean grade-equivalent scores are oresented in the table below., (At

grade levels, the non-target population includes bused pupils, 34 at

grade one, 11 at grade two.)
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Comparison of Stanford Achievement Test
Total Reading Means on Naticnal lorms “or Terget and dWon-Terget Dug:
Grades 1 and 2, May, 1966

Primary 1. Form ¥ (first srade) Primary IT, Form i (second prade)
Target Non-Target Target Hon-Tergey
(B = 136) I = 779) (M = ih7) (1 = 760)
1.6 8.2 5.3 3.5
Kezognizing the limited immedicte uvility of achisvement vegtivg

carried out at thie stage of ths project, vroject personnel dezided e
place mzjor emphasiz on assessmernt of attitudes, The innovetive charan-sz-
ot the dbusing progr ctential implications, seemed to Justify
an extensive stud unon attitudss, opirnions, angd valuessg,
&s well 25 its pe uron pupil achievement,
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5) Analysis of coded responses and comments of the 5% children
interviewved.

6) Preparation of the comprehensive report of wnich this is

Interviev schedules for mothers and children and a questionrzire fo»
teachers vere desigred by ar evalusiion teanm headed by the Title I evalua-
tion consultant to the district, wno alsc directed the recruiting and

training of interviewers and administration of interviews. In orcéer to
avold placing excessive emphzsis on questions related to the busing pro-
gram and integration, the maternal interview schedule was decipgned to
include a number of items recardinc general attitudes toward the schools,
but the present sunmary will necesszrily focus on attitudes specifically
related to nroject activities, with erphesis on businz and integrzticn
issues. The teacher questionnaire emphacsizes project activities, busing
and attitudes toward integration, and has several items permitiing com-
pariscn of teachers' views with those of mothers. The interviewv schedule
for bused children attempted to ac:ess in detzil the 2Xperiences and
feelincs of the children s measurss of their academisc and sccial adjusti-
ment tc the receiving e Tor receiving-school children

bussd children, the degree to
cli's social life, and any

Attenpts to determine

which the latter hesanme

]
perceived chiléren's acadenic ané social
well-being,
The survey sarmzie consisted of Loo mothers, 150 teachers, anu 3§
childrer.. The mginers were s2leciad, in approxinately equal preosriions,
irori each of the following four morsups




rea children who were being duse=d %o
of the tarret arez

eceiving schocls who were not in

From lists provided Dy the schcols, names were picked on a random besis,
€ the n f

and the number of methers selected for each school was proportional to iz
Size of pupil enroilment. Interviews wers conducted in the last twe wesks
of the semester,

For the teachers, data were ccllected through a written q
ather ~“han personzi interviews, and all teachers in the target and rezeiv-
RS schools were asked to respond. The proportion responding, T5%, is

Y Zarge in view of the fact that the aquestionnezire wes not available
istribution until the last week of the school vear. iy is probatle
&t the non-respondents were, on the whole, neither strongly for or
agzinst the current program.

Tezcher respondents were classified in “our Zroups, anzlogous +to th
for the mothers. This enabled compariscon not only among the four teacher
groups dut also in some respecis with the corresponding groups of mothers

Selection of the child samples 1nvo'v d decisions which place some
itation on the inferences to be made fr vhe interview data. Consider-
one of maturity level and the desire fo* ’olLo -up interviews in 19/5-4T

+&d tc & decision to interview children who had been in the {ifth grade
during the project semester, and to supplement them with thirg gragers if
necessary {on1y 3 fourth graders were busuu . The _;nal sample ”OﬂSlSTEd

th and 3 irn the third grade durlng the D“OJECt semester., 1i‘a\...
shared a class with children from the oither gznmple,
intergroup differencec in perception of the events znd
cﬂdi‘*oﬂs of the seme ster. Sample procedures for chiléren were the same
s

ticns of data Irom the interviews and ques—
e conditicnal up T IEY

tionneire {0 be discussed ar upon the school distric iteria
Sor zelszsvion of tusad pusils and receiving classes. Children were gelecze
whDd wsre precdisted o adjust well emotionzily and academicaily to tThe new
S210C- =nd parentzl consent wae required. With these seleczion erigeris,
child be considered .z cross-szetion of Target-zrez
what their nparents ars antirely Trnicsl of







T{ens
Tear
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Receivrine Aren

1.
-

3roin Target-arez mothers 5% bused children
Group Z: Target-aresz mothers of o
Jroun 3:  Receiving-zrea mothers
bused cnildren
“oun 4! Kecelving-area mothers vhose children w
buseé children
Ziem lo. Itern
0 "How wsll does (study Setvter
child) l1ike school Same
this year compared to Hot as well
last year?" Don't know
21 "llow well is (study Better
child) doing in his Same
schoclwork this veszr Hot as well
compared to last year?" Don't know
22 "How hard is it for Basier
(study child) 4o get Sane
g00d grades this year tlarder
comparac to last vear?" Don't know

Same
Jot as well
Don't know

about the wvalue cf

: the mothers of bus

hiidren of other neipghdsrn
it had been "bazg."
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the businz <o their own
ed children (Sroup 1) said
oods nad beer "goo0d" and
while &5% of ihe mothers of
zhzt the conitact had been

ad beer bad. (The remainder

"y
/

idren (Groun 1) vproduced

and when asked
o o ww e
or the fTamilv (Tiam

~=t

a9 £
lied ”\.';as
of - b

12 -~ 7 A
0ig nrobiern..
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30 "Are you for or against having
childrer Zrom other neighborhoods
bused in:ic vour schocl to relieve

overcrowding in other schools?" 3 and

poorer ("poorer"
"Peopl

as

hzve less money") such

-~

o
parts =f West Berkeley, would
be able Zo learn more if they were
in classss with children from other

neighborhoods?"

"If we “ound that this was true
(that they would learn more), would
you epprove of busing children to
schools in better neighborhoods

to improve learning?" All

[

conjuncticn with the interviews, all receiving-area mothe
d with two ten-item checklists in the following order:

907

78%

91%

rs Wers

2) "Some rezsons people give why they believe middle-class
childrer should so to school with children from Doorer
neighbornoods."

©)  "Some rezsons people give why they believe middie-class
childrer should not zo to school with children from
poorer neighborhoods."

frelysis carrizd out on the cheek-list responses revezled no signifi-

cant cifferences in the ranking of the "should" statements by mothers in
groups 3 and L, Ths thres stztements most often rated as among the nost
important by botn gTcups seem very closely related to each other. They
are the Tollowving:
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0. Ttem

"Children and parents have a better opportunity to understand
people of different beckgrounds."

"If childrer of different backgrounds sssociate early, their
attitudes toward each other remain more accepting,"

-

"Prejudice and stereotyping are reduced through closer contact."

The only "should not" statements considered important by as many as 20%
of the receiving-ares mothers were the following:

Item Xo. Item
2 "Young children need the security of their own neighborhood

and friends."

"It is inconvenient for parents and children to have the
children bused to schools in other neighborhoods."

Analysis of the importance ranking of the "should not" items revealed

some differences between groups 3 and 4. Significantly more of the

group L mothers (whose children had not been in classes with children bused
in from the target ares) ascribed importance to the following reasons
ageinst social integration:

Percentages
Ttenm iio. Ttem Group 4 versus 3

2 "Young children need the security of

their own neighborhood and friends." b3 vs. 29
3 "Academic standards sre lowered." 17 vs. 8
L "Lower-class children are more aggressive

and may frighten or abuse children who

are not accustomed to this." 19 vs. 9

On the other hand, significantly more, though not many, of the

group 3 mothers (107 vs., 5% of group b) considered the following reason
important: "There is too much emphasis on remedial education and not
enough emphasis on enrichment." (No. 10 of the list.)

On the vwhole, it appears that group 3 mothers have learned thet some

anticipated harmful effects of integration have not materialized in their
own child's experience.




Like The mothersz in the interview
optimism and positive attitudes seward
efforts toward squal educational cppsriuni
including favorable views toward Zhne busine

Responses tc the following items
differentiate among the four groups of

Iten lio, Ouestion Overall Proportions
5 "In gener2l, do you think it is 7 omitted
advantagesus or disadvantageousz for 85¢% advantageous
chiléren to be in contact wizh 5% makes no Giff
chiléren of other socic-zconoric % disadvantage
groups?" 1 mixed advania
and disadvantacr
{write in)
T "Do you think the children of the 185 omitied
less privileged groups can benefit 79% ves
from going to zchool with middle- % no
class children?"
11 "Are you in favor of having 37 omitted
children bused from overcrowded 917 yes (three positive
schools into schools in other categories combined)
neighborhoods?" 5% no
13 "Aside from problems of overcrowdine, 6% omitted
do you favor attempts o achieve 895 ves
greater racial and socic-economic 5% no

baiance in the schools?"

Two items were designed to assess the a
different races associate with each other in
To the questicn, "Do the Nerro and white
with eacr other informally?" a majority

in your cless assoc

was acked reszonded "yes, a rood deal" up 2, 5T.
group 3, 707 group k). The proncrtions
the one reading "yes, somz" were 5U5 cr

2
and 937 srour L., Interpretation of thesz : ; mplicated

3= =

..... By con
Megre chilirsr =7 2 lower socic-2conomicz

then in the’ e of ths schocl yeer,

“

ree to which children of
he target and receiving schools.

iaxssa

whom the questiorn

This




undoubtedly requires considerable accommodation. In view of these ceonsider-
ations, the fact that 97 of group 3 teachers responded "yes, a good deai"
or "yes, some" Suggests exceedingly successful adaptation to the new situz-

s
tion and much good will on the part of all concerned.

The items where teachers were asked to compare children's progre

ss in
the project semsster with the previous semester revealed several differan-
ces across groups. The items are the following, with response categoriss
1 - 5
‘better," "same," ané "not as well:
Item No. Question

1 "How well dc the children in your class seem to like scheol
this semester compared to last semester?"

2 "How wsil are your pupils doing in their schoolwork this
semester as compared to last semester?"

3 "How well do the pupils in your class seem to get along
together during regular instructional time this semester
compared to last semester?"

4 "How well do your pupils get along together in play situa-

tions and during non~instructional time this semester
compared to last semester?"

To all of these comparison items, the proportion of target-school
teachers responding "better" was larger than the proportion of receiving-
school teachers selecting the same response and their comments emphasizec

the improved learning conditions and morale brought about by reduction in
class size,

The area of largest improvement reported by all groups was that of
pupil achievement (MNc. 2, "How well are your pupils doing in their school-
work this semester, as compared to last semester?"). To this item, 567 of
target-school teachers (629 in group 1, 52% in group 2) reported that their
pupils were doing better and only 1 of the 75 target-school teachers checked
"not as well,"

On the items comparing the project semester with the preceding semester,
receiving-school teachers in grour 3 responded somewhat differently ‘rom
those in group L. The only area where a difference reached statistical
significance was in response to item 1 (How well children like school)
where 277 of group * teachers and only T% of those in group 4 reported %
their pupils seemed <o like school better in the project semester than in
the previous semester and none of the group 3 teachers reported that their
bupils liked school _ess well than before.

In connection w*:th the qQuestionnaire, the teachers were asked to stuly
two ten-item lists of reasons why middle-class children should and shouls

n - 515§ . ~ - . 4
not "gc to school with children from poorer neighborhoods." (These were




¢ the items ratecd ternzl interviews.) There wers some
5 differences between 5 of the receiving schools
esponses to the c 3 T necouraginaly, group 3 teac
iving bused children) zzreed with 2 larger number 5f zh i
than did teachers in group b (£

=3 aal:’!St S'S) ]
I3 n

is

Ir zddition to checkinc the ‘zems with which they "agreed" or "tended
to agree,” teachers werz asked %c indicate which 3 (or fewer) they considered
the most important in each list, inalysis of the proportions of teachers
in the fzu» groups whe ratec each ivem as amons the most important revealied
a Tew differences worthy of anzlyvsisz. The "should" arzuments most often
rated izportant were the followin:o:

Statemer: io. item Overall Provortion
10 "If child bazkercunds
acsociate early, their ztititudes toward
each other remain mire accepting." 3E7%
b "Prejudice and stereoiyping are reduced
through closer contact." 35%
p) "Children will be better prepared to meet
the realities of our larger society." 28¢
For thiz list, the most provocative difference across groups is the rating
of statement No. U4 (above) as among the three most important by 60% of
group 2 teachers. This is significantly higher than the proporticns for
the other three groups, and over tvice as larre as the group 4 preportion.
We might e justified in inferrin- from this that group 3 teachers have

tended to observe reduction in prejudice and stereotvping as a result of
the socio-economic and racial mixing brought about in their slasses during
the prcject semester.

Another difference between croun 2 and rroup 4 resvonses supooris the
inference that group 2 teachers are basine their judgments in part upen the
experiences of the project semester. Statement lo. 8, "Association with
middle-2lass children helps socially disadvantzsed children adopt more
widely =2ccepted behavior and goalz," was »zied as among the three most im-
portant ty 30% of the group 3 teachers, while only 137 of the group 4 teachers
gave it zhis rating.

@ b Qiffered somew: in the importance ratings fZiven to
rgumerts. While zroup I ‘eachers have in generzl ns more
; 3 cpreement )
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Statemens

; Stetement

manners and speech would

1 "Contact with lower-class values,
iddle-class children."”

nave a negative influence on i

"Lover-class children are more zggressive and may
frighten or zbuse children who are
to this."

In line with other inferences made about the pcssible influence of group 3
teachers! experiences in the project semester, we must admit the possibility
that soms grcup 3 teachers observed some negative effects of lower-class
manners, etc., upon their middle-class purils. The fact that any such
observations resulted in no overall negative reaction (as evidenced by the
low response of group 3 teachers to the "shoulé not" items in general and

to the rest of the interview items) is highly reassuring,

Ir no case was a particular problem or advsrse aspect of the busing
brought sut by more than a smell proporticn of group 3 teachers. The mezin
criticism was by four (out of 30) teachers in =his group vho indicated
that arguing, fighting, and/or discipline protlems had increased as a
result of the addition of bused children. There were also two instances of
group 3 teachers saying that their classes had been held back by the addi-
tion of pupils at mid-year, and some target-arse teachers (group 1) said
that some of their former pupils reported back that they felt uprooted or
unhappy because of the transfer. However, these statements do not receive
Support from the interviews of mothers and chiiéren.

Bused and Receiving-Class Pupils' Resronses

Irtervievws of bused children and receiving-class children also Dro-
duced predominantly favorable findings in every connection. Almost 2ll of
the bused children reported having valuable expsriences both academically
and socially, and the other children in their receiving classes showed good
attitudes toward the bused children and verceived no loss to themselves
accruing from the busing program. Asked how they felt about having been
transferred, 25 of the 30 bused children interviewed said they were '"glad,"
four "sorry," and one expressed "mixed" feelinzs. Two of the four who
were sorry were the two who had not wanted tc zo at the outset, but whose
mothers decided for them. Of the receiving-cizss children, 22 of the 29
in the sampie said that they were glad that ths bused children had come
into thsir clesses, vhile five seid they were neutral or indifferent, one
had "mized" feelings and one was "sorry." Ir interpreting responses of
receiving-class children it is important %o n

>

|-+
m

14 10t

te that many of them haé haé

o)

their cizsges split and had changed teachers z: mid-year. Comments by
several children indicated that any dissztisfeczion that they felt with
the prcizct semester was due to the mid-vear change ol class and teacher.




Receiving-!

Zlaszs

Bused Children's Chilgdren's
itenm llo. Responses Respnonses
Busad/Receiving Item {Pzraphrased) =30 11=29
35/k3 ilov well did you like 19 "petver” 13 "better"
sensol last semsster...? b "same" 11 "csame
7 Ynot as well" 5 "not zz well"
36/L2 How w211 ¢id vou deo in 13 "pbettar" 1k "pettar"
your schoolwork...? 3 ”a“"e' 12 "same'
% "not =ze s 3 "not zg well"
I3 How hard was it for you 6 "easier" 7 "easier
to get good grades...? 3 "same" 17 "sanme"
gl "hal"der” 5 “hnrrﬂer
38/ul liow would you compare 22 "more" 17 "more"

. ] [
the zmount of classwork L "sgme" 7 "same"
you were given.,.? L "less" 5 "less"

39/k5 liow nha2rd was *he 22 "harder" 11 "harger
classwork.,,? & "same" 13 "same"

2 "eagier" 5 "easier
LlL/50 On the average, did wou 17 "more" 17 "more"
havs more or less homework 12 "lesgs" 6 "less"
last zemester...? 1 "same" 6 "same"

There are other *tens where comparison of the two grours is difficul:
tc report because of the different points of view and ces in response
codes. The most imporiant of th s how much
teacher help the bused childre sed children's
schedule, these childresn were ven them
&s much time gs thev reeded in ts. The
reizted i asking the
same gu mach heln the
teacher ‘following peze)
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Itex ilo.
Busad/Recziving Ttem Resznonses Bused Receiving
Lo/u6 Did the teacher gzive "yes, always" 8 bl
yvou as much of her "ves, most of the time" T 19
time as you needed to "ves, some of the time" 10 &
explain problems or "nc, seldom or
assignments? hardly ever" L )
Iter ilo. Item Responses of Receivinm—{lass Children
48 Did you feel that the 3 "too much of her time"
teacher gave (the bused 23 "as much as needed"
childrern) as much of her 3 "not as much as
time as they needed to they needed"

get alons, too ruch of her
time, or nct enough...?

Recsiving-class children vere also asked to compare the amount of

teacher help they received during the project semester with the previous
semester. The results:

Item lo. Item Responses of Receiving-Class Children
L7 Did you feel that the teacher 5 "more time"
gave you more or less time... 14 "same
than the semester before? 10 "less time"

(In general)

Of all of findings from the items listed above, the only one that
seems zuggestive of an unfortunate state of affairs is that for item U7,
where 10 (1/3) of the receiving-class puriis said that they were given less
teacher time than the previous semester. However, six of these volunteer=d
the information that they had changed teachers at mid-year and that their

new teacher was generzlly less generous with time and help than the previous
teacher,

As a check on the satisfaction indices for receiving-class children
as they relate to the busing, a correlaticn was sought between the "how well
you liked schools" item (No. 4l), and responses to item 115 "As you look
back on it, are you glad or sorry that these children have come to vour
school?"  Ho relationship was found between "not as well" responses to
No. 4l ané "sorry" or "mixed feelings" restronses to No. 115

Among all of the items vermitting direct comparison of bused andé
receiving-class chiléren's perceptions of the project semeser, the major
differenzes pertain ic difficulty of classwork, with aimost twice as large
& propor:iion of busel childrern perceiving the work as harder. However,
the fact that all of the 29 receiving-class children also reported increased
difficulzy of classwork sugsests that some of the increased difficulty
perceivsc by bused children may be independent of differences betweer the




The items revezling the srestest differenc: bDetween the exXperience o7
lie Two groups of childven is the ane regarding reliative diZfienloy of
getiing z00d gradec” tnis semester, The fipurss zre az faligws:

Bused Trildren r2ceivinz-Class Children
ltem 37 T Bazsizr Ttem 43 7 Tasier
3 Same 17 ZSame
21 Harder c llarder

different
suggest,
had to
The most generzl finding with regard <o the bused children is that,

vwhile they verceived the receiving-school work to be harder, the guantity of
work to be greater, ané the school rules more strict, the strong relztionship
between these responses and the satisfaction irdices shows that they liked
adapting to 2ll of these increased demands. They also expressed a sense of

a he F d

adequacy to meet the dermands, as evidenced by the
said that the increazed work and harder work was s
they could handle (item k1). There is every incication that the majority
of the bused children sought more challenze, beiter opp ortunﬁtv to acn1ev=,
and a gquieter, more pezceful learning environmsnt than

had.

ct that over two-=thir
dom or never more thsn
T

Interview items regarding formation of fr isndships azmong bused and
receiving-class children revealed “het all of the 30 obused children in the
sample and 26 of the 2% receiving-class _uila”e“ formed ““1enaships among
children of the other zroup, in most cases "several" or "many," "within -
week," and "on their ovwn." There was also every indication that the buse:
c:h*ldv'e'1 participated in student activitiss teo =& very rreat degree, par-
ticulariy in view of the mid-year transfer and Fifficulties -~onnected wi<h
taking the bus home zfz2r schiooi.

There were severzl revorts of fightine veen bused and
receivinz-class children, but ese 28 having
racial imniications. S everal elling referrinc
to skin-color or ncth grouns,
and some of the linzy "behnind the
backs" 57 the b' ed any distress

over thess inc o
criminazsd agaln B of 1 e, & 11 reiving-c
expressed z nerative Y nas She cnildren.




The generzl tenor o7 the intervies protocols of bused
poried by inferences 7rom all of the other data analyzed, indi
appropristeness of the procedures used to date for selectio
to be bused. These arparently resulted in zthe selection of
were quick to adjust tc the academic requirements of the re
and to become = vart of its social lifa. With fTew- eMception
dren evigenced the a::levemen+ motivation z2nd behzvioral ztan
sia c i T lass and upward-modils versans,

ered characteri c
i outed, pernaps in large part, to the senerzlly
excellent adgusument or the childre bused and o the highly Tavorable
reaction to the busing program on the part of receiving-class mothers,
teachers, and children,

All of the surver instrurants includas ivsme assessing zititudes toward
"reverse busing" or tne busing of vhite, riddls-class zhiidren into =chocls
in less Driviiesad neishborhoods. These were inciuded rarily Jor itheir own
sake, and partly as 2 check on the veracity or sinceriiy of cther pro-
integration opinions. Hany mothers and teachers of the recelivine area
(and far more in ithe tarrcet arez) are recepcive to the raverss busing con-
cept. Approximately 277 of the receiving-zrea mothers znéd Li7 of the

T r ld be

receiving-area teachers stated that they thought such a »
beneficial to their children or purils, provided that sarti

voluntary. The idez was favored by significantly more motherz of children
alreadv in classes with children bused from the target-zrea +han mothers
of receiving-school children whe were not sharing classez witih bused
children. The proportions were 357 to 207, respectively, of group 3 and

4 mothers who answered with an unqualified "yes" or "yes, provided that ne
is already achieving well," and there were alsc fewer croup 3 mothers who
said it would "defln;:elv not" be beneficial (337 as apainst LL7), Many
mothers and teachers gualified their negative responses
ci

in various ways
tantamount to freeing then of racial or other prejudicial implications.

ipztion were

Of the twenty-nine receiving-class children asked whether they would
like to attend cne of the schools the bused children came from, only four
indicated thazt thpv would "like to mo." Most of those who would "prefer
to stay" stated that their reservations periained to 1 i
behiind, and several said that thev would be willing if
by a group of friends. Six gave reasons periazinine teo
Vironment in the targel-area schools, centering around
fighting and "meanness" amons the children there.

(e g2 4

Their friends
hey wvere accompanied

(D
m
<
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o
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orograr as & whole ztpears to havs heer Very success-
T, it was not without szome
vec>ed by resvonses Lo some of the

e
itens of the children's interview zchedur=c, rather




Than by attiiudinal data. The busing service seems to have been sunject
to irregularities (at least that of the three schools attended by the chil-
dren in the survey sample) which mey have contributed %o morning tardi

i n and hampered their participation in after-school zebivizies,
Unfortunataly, teachers were not zsked specifically about these matters and
apparently dié not +hink to commsnt cn them when asked to criticize the
busing prograr, so that the extent =o which this was a problem, especially
in the other “our receiving schosl:z, is not determinable with present daia.
The bused children in the survey szmple, while reporting that the buses
vere often late, did not complain zdout it, and their mothers, judging fronm
the strong tendency to report that the busing created Ao problem (item 39
of the maternal interview) seem ¢ have been unzware of scheduling problers,
Lack of criticism by teachers alsc sugrests that the problems were not
Severe. However, morning tardiness zand inability to stay after school
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probably increased a sense of the "differentnessz" of the bused children
from the rest of the children, which is cer<ainly antithetical to mesning-

3
ful integraticn. Insofar as thes:z problems are agpravaied by busing irregu-
larities, ther can be ameliorated oy a Tirming-up of the busing schaduls
in the coring semesters of the project,

The fact that a larger proporzion of the bused children interviewes
preferred the late bus than actually took it (22 versus 15, or T73% versus
50%) cannot necessarily be attribuzed to anxieties about the bus schedule
Some children were apparently under standing instructions to come strai
home. The non-coded comments in tris vein have to do with having to get
home to do homeworlk, Perhaps many of the mothers, and maybe even some of
the children, do not fully understand that the children are foregoing some

d

valuable socizl experiences by leaving immediatvely after school.
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A somevhat related problem is revealed in the reporting by children
of lack of contact between bused 3 receivins-class friends after schocl,
on weekends, and in the summer. For this lack of social continuity, botk
groups of children tend to blame distance between their residences »rzther
than disinclination to get together. Perhaps maintenance of informal
contact across socio-economic and racial lines requires some creative
planning and enlistment of the good will and cooperative spirit evidenced
by mothers, teachers and children in this attitude survey,
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CONCLUSIONS

The criteria for selection of
present time, although an additiona
dren themselves are desirous of the zran
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to be bused seem valid for the
1t should be that the chil-

fer. The two chiidren interviewed
o]

ir mother's decision)

s
Who were transferred against their wili (
reported that they were unhappy at the receiving school.

If the number of children bused s not to be increased, the major
needs revealed by this survey are for increased reliability of the busing
schedule and the creation of opportunities for increased structured and
unstructured socizl contact between bused and receiving-class children.

In addition, the fev bused children who have not made a happy and produc-
tive adjustment to the new schocl should probably be given the oprortunity
to return to their former school if they wish to do so. Although the
original agreement contained the provisc that the children should expect
to stay until the completion of the sixth prade, it hardly seems desirable
from any point of view to require their continuation in the program if it
is not meeting their needs and purvoses.

As one studies the over-all results of this attitude survey, one
might be tempted to erit a sigh of satisfaction. It is true that a great
majority of the mothers, teachers, and pupils whose attitudes were sampled
evidence a hish depree of approval of the schools in general and of project
activities in particular and that the atmosphere for continued educational
and social progress in Berkeley is very favorable. We cannot, however,
overlook those relatively few problems and dissatisfactions that were

‘reported, nor can we assume that all respondents were completely candid

in expressing their views. In such 2 sensitive area as that of social
integration in the schools, which may involve some sacrifices in well-
being, real or imagined, temvorary or permanent, we can expect some people
to be hesitant in voicing their views. e can also anticipate that atti-
tudes will fluctu=te with conditions in the community, the neighboring
communities, the State, and the natior.. Perhavs the wisest reaction to
the findings of this study would be an zttitude of thankfulness that
efforts to date have been well received, and a determination to continue
to earn the confidence and support of the community.




